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ABSTRACT ‘

A Core Program was 1ntroduced in the College :
Dlscovery Program at Staten Island Communlty College in fall 1971 to
facilitate the breakdown of traditional divisions between academic
dlSClpllneS, promote greater intimacy in the classroom, and to. help
students perceive teachers in a more realistic way. Each core was
'comprlsed of freshman ‘orientation, math, English, a social science "(a
different one in‘'each of the four: cores), and a core seminar. The
variables assessed were grades,‘attltudes of students and teachers
towa xd the core, and locus of ccntrol. Attitudes and locus of control
were assessed via questionnaires two weeks after the beglnnlng of the
semester and a week prior to. the end of the semester. The program did
not appear to realize 1ts goals; non-core students tended-to rate
their class experiences as better or more valuable than did the core
~students. While teacher ratlngs were hlgher quantitatively than: their
- student’ ratlngs, their qualltatlve comments reflected a much: more
1negat1ve feellng. Student ratlngs of one’ of the cores- reflected a ,
—better experlence for: them.”The ‘core’” experlence tended. to stimulate’
‘internal controls.: Recommendatlons ‘were made for: the: formatlon of
-core. faculty teams, selectlon of students and faculty on varlables
.other. than interest, and. orlentatlon programs and open d1scuss1on
Cperlods. Coples of the questlonnalres are appended._(KM)
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INTRODUCTION

Briefly, a Core Program was introduced in the fall 1971
»semester with the following rationale and objectives:

a) it would facilitate the breakdown of the tradltlonal
divisions between academic disciplines

b) ittWOuld promote greater intimacy in ‘the classroom
c¢) it would help students percelve the teacher in a
- more realistic way, as a human belng and not as an

impersonal 1nstructor

d) it would encourage a transfer of knowledge and
- enthu51asn between dlSClpanes.

A Core is a prearranged block program of courses for which
a student registers. Each core is comprised of Freshman

Orientation, Mathematlcs, Engllsh a Social Science (each of the
four Cores conta‘ned a dlfferent one) and a Core Seminar. (SeeAppeme B)

leen the . sta*ed onjectlves of the Core Program an attempt
was made to assess the following varlables-

1) Communication in the classroom
a) how many students contribute

b) type of speech questlons, and comments, klnd of
»oplnlon expressed :

]c)ldlrectlon of speech - student to student,ﬂ
~teacher to student student to teacher ‘

d‘d) duratlon of contact
ﬁ\_2)‘Attendance' ‘e
3) Grades‘
o 4f:Attitudes‘o utudents and teachers toward the Core‘
7a)dmot1vatlon for learnlng .
- b) confldence in speaklng out in class
dc).generaL attltudea about the Core' j | B

ud)@relevance or courses and structure of classes'
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e) more self disclosure

f) faster recognltlon of academic shortcomings e.g.
the need for remedlat;on, tutorials, . and 1ntens1ve
counseling:

In addition, a wvariable of more general educational-interest
was included. This variable called "locus of control" relates to
an indiwidual's perception of the relative importance of external
or intermnal controls existing in. regard to his or her life.

Implicit in the lntroductlon and ratlonale of the Pore is
that its goals would be more easily achieved within the structure
of a Core Program rather than within the traditional academlc
structure w1th 1ts given divisions.

Accordingly; it was hypothesised by the authors of this
paper that as compared to non-core classes, core classes would
be characterized by the following: ' .

i) a greater number of students contributing to classroom
discussion for greater amount o©f total class time

2) a more open, relaxed, and honest exchange of thoughts
and feelings between students, and between students.
and teachers

3)_greater-pe;centage of‘classroom attendance

4) hlgher grade point averages

'5)-more p051t1ve attltudes by both students and teachers
. With regard to the follow1ng. )

H,a)‘motlvatlon to learn
.b)'percelved relevance‘of course structure
" c);honesty‘lnAthe classrbom
d).lnterpersonal confldence
- e)tself dlsclosure

£) recognlr}on of academlc shortcomlngs e.g. tutoring,
-remedlal needs,' nd 1ntens1ve counsellng. '

6)'Greater feellng of 1nternal‘rather than external control
-+ over their lives and’ futures. In other words, the Core
'will enhance the- students feellngs about whether or not
;4he has. .an 1mpact ‘on his own ' life and the educatlonal
fproceSS'to whlch he relates. o : :




PROCEDURE

" The subjects partlclpatlng in the study were ‘all A) College
Dlscovery students enrolled in the four Core Programs that were
set up during the fall 1971 semester and B) College Discovery
students enrolled in non-core programs during the same term.:
The latter group was included to serve for control purposes.,
Both groups were comprised primarily of freshman and for the.
most part were . lndlstlngulshable except for their status with
regard to enrollment in the Core. Reglstratlon in‘ the Coré

~was encouraged but not mandatory for all incoming freshman
students and so those freshmen controls who were not in the
Core were those who chose or elected not to do so.

After the first two weeks of the fall 1971 semester
'questlonnalres (refer to appendix A) were distributed by the
classroom instructors during classtime. On this questionnaire
each ‘student was asked to rate on a scale of 1-5 his brief
present classroom experience along 11 various dimensions.  All
‘subjects received similar attitude questionnaires with minor
word or phrase changes reflecting their core or non-core status.
Core and non-coré€ instructors were also asked tc rate qualita-
tlvely and quantitatively their perceptions of their classroom
experlence along these 11 dlmenslons.
In addltlon to the attitude qUestlonnalre, a Locus of
‘Control questionnaire (see  appendix A) was also administered
- to all subjects for completion and collection during classtime.
“The same Procedure with the identical’ questionnaires was followed
one week prior tO the end of the fall 1971 semester. The assess—
‘ment of communication in class and. attendance ‘had to be sbandoned.
Measurement of- the first variable was not possible at this time
because a useable and reliable technlque to.monitor. communlcatlon _
patterns was lacklng.‘ ‘An_attempt.to hand record categories and
" direction of comMunicaticn was made but proved. %o be extremely
“difficult Lecause classroom. ‘activity often outpaced the observer S
'recordlng skllls.ﬁ Even with occasional accurate countlng and -
detection of speech dlrectlon and duration of contact . it was‘tf'
- not possible to do this ‘and record type of speech- slmultaneously.‘-
" Perhaps ‘three or four observers and a tape recorder would be
necessary for thls type of operatlon._‘_. :

Tracklng of classroom attendance was. hlndered by dlfferences
“in attendance practices among the ‘instructors involved in, the -
jexperlment . Uniform 'standards would be‘a prerequlslte for appro—
‘prlate 1nter-class comparlsons : - -




RESULTS

A) Quantitative Section
Table I - Means and t Testg fox Comparisons of End of Term
‘ Student Questionnaire Responses in Core and Non-
- Core Classes . -

Core . Non-Core I

Question ‘Mean = = Mean _ Statistic
2 3.026 - 3.722 - *2,.5725
) 3 2.769 3.528 *2.,3376 .
4 2.872 3.056 . . .6094
5 3.487 3.417 -.,2375
6 3.179 3.528 1.0854
7 3.077 ~  3.083 . . .0180
8 2.821 3.056 .7353
9 3.538 . = 3.250 -.9559
10 - 2.949 3.389 1.9117
11 2,077 . 2.833 - —-,7458

12 2.462 2.306 -.4568
* significant at p< .05 level

The data indicates that the non-core students rated their
classes significantly higher on questions #2 and 3 than did the
- Core s%udzints. Stucent question #2 deals with the relevancy of
the courses to students needs and #3 with whether the course.
structure is conducive to socdial accessibility. There is also

a non-significant trend for non-core students to feel that they

: ‘make.more.important‘¢ontributions to the class than core students
- feel they make. ' a . o
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Table II - Means and t Tests 'or Comparison of Individual
End of Term Core Student Questionnaire Responses
wlth the Total Non-Core Group

Core I Toctal Non- . R o
‘Question = Mean Core Mean Statistic
2 2.846 3.722 *2.4604
3 2.385 3.528 *2.6419
4 2.615 3.056 1.0495 .
5. 3.077 3.417 ' . .8064
Section 6 2.538 3.528 *2.2576
I 7 : 2.538 3.083 1.0909
8 2.538 3.056 1.1875
.9 - -3.077 3.250 .3916
10 o 2.692 3.389 : *2.0601
11 2.846 2.833 -.0276
12 1.769 2.306 ~ 1.1601
‘ : Core II:'Total Non- t-
Question Mean Core Mean Statistic
2 3.077 - 3.722 "1.5466
'3 3.231 3.528" .7067
4 2.846 3.056 : L4741
| 5 4.154 3.417 . -1.8609
Section 6 4,154 . 3528 -1.5351
ITI 7 3.692 37083 - =1.1902
8 - 3.000 3.056 » .1270
I 9 3.923 - .3.250 . =1.5407
10 "3.000° 3.389 © 1.1824.
11 3.231 2,833 . - -.8285
12 2.769 - 2,306 . =.9827
o  Core III Total Non- . = t=-
Question . Mean . Core Mean = Statistic -
2 3.154 . 3.722- 1.4300
3 2.692  3.528 *2.0076
4. 3.154 -~ 3.056 S .=.2278
5 3.231 .3.417. 7 .4322°
Section 6 2/846 - 3.528. | 1.4843
III 7 - /3.000 3,083 7 ..1607
g 8 .. 2.923 3,056 . - .3084°
-9 -3.615 +3.250 SRR 8079g'
‘10 3.154 3.389 .6889
11 © 3,154 2,833 . j~.6836;*_gﬁ“3
: 2,846 2.306 - =1.0954 -

=
LN

Q - o ' *,signifi¢ént a£'p< ;OS lével‘
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Data in Table II suggests that Core I students as compared
to a combined average of non-core students rated their classes
significantly lower on four variables (questions #2,3,6 and 10).
There is a trend for this core to score lower on six of the
remaining seven  variables. Core IIT students compared with the
combined non-corc average, SCOIE€ statistically significantly

' lower on gquestion 3. There is a trend for them to score lower

_on six of the remaining ten variables. .These differences were
not statistically‘significant. In contrast, the Core II group
scored higher than the combined non-core total on six of eleven
variables. c

Table IITI - Means and t Tests for Comparison of End of
' Term Faculty Questionnaire Responses in Core
and Non-Core Classes ‘

_ Core Non-Core t-
‘Question Mean Mean . Statistic
2 3.778 4,429 1.3264
3 4,000 3.571 - =.,9297
4 '3.333 3.286 : =,0802
5 3.667 3.714 L1151
6 3.444 2.714 = - =1.3703
7 3.556 3.571 - .0418
8 3,556 2.571 -1.3354
9 3.444 " 3,857 ‘ - . 7015
10 -3.889 . 2.286 *-2,5196" ‘
11 3.222 1.714 ‘ l*f3;3781‘ . h

\
L

* significant ét p<'.05“level

~ Data suggeétsfthat qoré faculty rate their classes significantly
higher than non-core faculty on two variables 1) the students =
" personal and social confidence in 'a group situation“and‘Z)-confldence

in his or her relating to:the Qpposite‘sex*within”aTgroup situation.
There 'is also a‘trénd,_thdughfnot.significant,‘for core faculty as

comparedntq nonécore,faculty to pe;ceive-their‘Clgsses”as[pgsitively‘
effecting. student attendance andgstudentéfaculty relapionshlps,to s
‘a greater extent.  Data on the remaining six guestions yields trends

© . = in favor of the‘non—core‘claSSes¢ -
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Table IV - Means and t Tests for Compiflson of Core
Faculty VS Core Students End of Term
Questlonnalre Responses

Faculty ‘Student t- .
Question Mean Mean . .Statistic
2 3.778 3.026 -1.8681
3 4,000 - 2,769 *-2.2696
4 3.333 - 2,872 -1,0092
5. 2.667 3.487 - -.4123
6 3.444 3.077 -.7312.
7 3.556 2.821 -1.4540 .
8 3.556 3.538 -,.U386
9 3.444 2.949 -1.4009
10 3.889  3.077 -1.7352 .
11 3.222  2.462 °  -1.5291

*significant at p< .05 level"

The data indicates that when the core'faculty is compared

.to the core 'student group, the former. perceive their classes

as more slgnlflcantly facilitating interpersonal contact. In
fact, there is a trend for the core faculty when compared with

_thelr core students to rate thelr classes hlgher on all. ten
variables. ,

Table V - Means and t Tests for Comparison of Non-Core
Faculty VS Non-Core Students End of Term
. Questlonnalre Responses ‘

-Faculty Student t-.

~Question = Mean = _Mean - Statlstlc
2 4,429  3.722 ‘ —1,4262
3 3.571 - 3.528° -~  =-.0899 | o
4 3.286  3.056 = -.4167 o
5 3,714 3.417  -.5671
6 2,714 3,083 .5605
7 3.571  3.056 ~1.0188
8 2,571 . 2.250 -1.1183
9 3.857  3.389  -1.0326
10 2.286  2.833  .8735
1 1.714  2.306 .9822

, Plthough the data does not. 1ndlcate statlstlcally
 significant differences, there is a tendency for non-
core faculty as compared to non-core students to rate
thelr classes hlgher on six out. of. ten varlables. '
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Table VI - End of Term Locus of Control Mears and t Test
for Core VS Non-Core Students

"Core Non-Core ' t—
Mean Mean Statistic
10.119 ©11.200 ©1.0839

With regard to locus of control, there is a statistically"
non-significant trend for non-core students to score higher on
this variable. A higher score reflects an orientation in the
direction of external rather than lnternal control of one s
actlons or behav1ors. ’

Table VII -~ Means and t Test for Compari801 of‘End of
Term Responses for each Core VS Total Non-

Core
Core Non-Core  t-
Section Mean Mean Statistic
1 11.000 11.200 . .1446
2 10.929  11.200 .2049

3 8.000 - 11.200 *2,1563
* signifieant‘at p< .05 level

The data in this table indicates that Core III students
‘as compared to a combined non-core student average, scored
‘significantly lower on the locus of control test, lndlcatlngﬂ
that this particular core seemed to be dev eloplna internal
controls. ~ In- contrast, Cores I and II did not differ sig-
nlflcantly from:the combined non-core ‘average. However,
there is a moderate trend 1nd1cat1ng that the core does seem
to. stlmulate lnternal contr0¢ as 1s also ev1denced on Table
SlX. S -

L

Table VIII - Means and t Test for Comparlson of Core
‘ and Non-Core. Faculty on Changes from
Tlme 1 - Tlme 2 : '

S Core: -NoneCQre k-
Question . ‘Mean = Mean . Statistic
2 125 =1,000 - *-1,9847
3 -.250  =.,400 . . -,2668
4 -.375 . .400 . =,0437
5 . 750 '-1;200, - *¥=3.0000 - - : C
6 ~.125. 0,200 . 0 (1575 o BT
7 C =250 . =200 T L0769 -
-8 L7500 ¢ L0000 . =,8321
-9 . .125 . =1,400 - *=2,5532 - |
10 =,125 0 =,2000 0 -,0984 0 f
11 o.125 - 0 .,200 . ,1038 !
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_ Table'VIII is a comparisor:
epost semester) for core and noris
The data'lndlcates a substantiarl
{ulty in the: dlrectlon'Of greaLeJ
the p051t1veleffects of their <
guestions # 2, S and 2 this 4ai

.corerfaculty_isjstatlstlcally =

L, bk |

Table IX — Means and - Te st
— Academic AveragE
' classes :

'group' ' eDepé

Spec
Spec
Spee
HisH1
Matl
Soc:

T Eng!
Matl
Ecol

TEng-
SO VTE

- Matl
Mat]

Eng-
Specr
Eco:
Mat])
Eng.

S e
S DT

'ZZZZZOOnnhohncnhooono

C*Coree .
N—Non—core

 mTmoeal o
Core Meanz I

2 468

,e'The3data'suggests no'statl
between Student grades for.core




1 of Change over time (pr= and
n-core faculty on ten variables.
al trend for the non—-core fac-—
er change of opinion-regarding
classes.  On three wvariables,
ifference in. favor of the non—
significant. '

st for Comparison of Class
ges for Core and Non—Core

partment Mean
eech - 1.786
eech 2.545
eech 3.143
story 1.375
th .. 2.222

ciology . . 2.846

glish . 2.905

glish -~ 2.182

th 1 : 3.077
onomics 2.036
glish 1.852
vernment 24317

th . 3.333 °

th 2.125

glish 2.950 -
eech 2.692
onomics 2,000

th - 1.923 y
glish 3.000 !
eech 3.250
vernment S 2:667
gTotal'Non—jjﬂgat— SR

Core Mean Statlstlc

a 568 R _,; 3452"

;1stlcally 51gn1floant dlfference
= and-non—core;ﬁlasses-
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RESDLTS

?ﬁefB) Qualltatlve Sectlon

I) Student Ouestlonnalres?~ Core,‘

fl:; The Core structure serves as ‘a- good'lntroductlon to the.‘
‘ ‘college freshman.t Spec1al emphas15 was placed on the
~7follow1ng dw S - . : o

a) Freshman Orlentatlon‘hp
- b) Tutorials i :
oc) Semlnarst

’2.,[The students seem to fee1 and act ‘more openly in: the1r
. .core classes. This seems: to be. due to the feeling that .
~'Students have the opportunlty to become ‘more. famlllar‘
1n the core. : SRR

'3,‘isome students fee1 ‘that- the core tends to. 1solate them
~and that there are few pOSSlbllltleS of meetlng other;
students.‘ : o i R L -

l”4, lThe schedule is not flex1ble enough

th:themlnds some students of hlgh school where they had the:
. .same students 1n all thelr classes

156} 5Core courses were qurte relevant. (Oplnlon of the majorlt"‘)"

‘.7.3nSome students felt that the core structure was’ not that ; -
R 1mportant but 1t 1s the teacher that makes the dlfference. ‘

'BLUwCore seems to be more approprlate for the wlthdrawn type
cof- student Outspoken and extroverted types feel slowed
‘down by the llmltatlon of the core structure.'

Student Questlonnalresﬁ— Non—Core

l,'QA hlgh percentage of non core students llked the College
: fD1scovery faculty, env1ronment, and overall atmosphere
Jof the college.g ' | C L :

Z;f'Courses are con51dered to be somewhat relevant to educa—‘f
‘tlonal needs. o i

~3;k”About 20 of the students tenduto feel 1solated because
~ . they are not: part of the core.f ‘They. seem to mlss the
“lnteractlon that the core has to offer. y

4;"Class attendance as well as class partlclpatlon seems:
‘based on the- teacher—student relatlonshlp and the: students
perceptlon of whether or not the class. 1s relevant

s, VNon—core students did not rate ‘their classes as hlgh as.
.. core. students in reference ‘to the. student teacher re-
‘latlonshlp. ' : : :




,“lI).Facult* Ouestlonnalres -~Core

E

Core teachers must have better coordlnatlon and more

‘ffrequent meetlngs between the 1nterdlsCLp31nar1es.

“Faculty Questlonnalres —‘Non—Core

‘a) Teachers w1th1n the ‘core groups "must be able

a)- Core teachers should meet at least once a week

oto 1nt°rrelate thelr materlals, 1deas and sug— ‘
~ggest1¢iﬂ A : : oo '

‘b)gThese meetlncs ‘can be: effectlve in spottlng

_*students with def1c1enc1es and correlatlng the
.spec1f1c efforts to correct these def1c1enc1es.k"

c)fBetter schedullng of core teachers is needed to
‘make sure all core faculty can attend these
meetings. : -

Core faculty should be checked for personalltv or

‘teaching methods :that may add confllcts ln the core
bblock structure, ' ‘ ‘

to work.together". This problem arose in the
l‘core and seemed - to be ‘more of a personallty ‘
‘_confllct than a dlfference of teaca1ng methods.

bf‘More tlme should be . smcnt before the semester E
‘:,beglns to meet and. work out dlfferences ‘and to
jachleve greater 1nterrelatedness 1n courses.c,k

l.

I relate materlal dlrectly to students personal

‘experlences.‘,-»

Informal classes are needed for a meanlngful edu?‘

catlonal experlence.w

vIn non core the students seem less outg01ng.

- The non- core structure seems the same as other
Tsmall classes. ;;‘ﬁ : R :

‘Teachers can sPot def1c1enc1es and help students
,before or after class on .an 1nd1v1dual bas1s.f

The" teachers must createjan atmosphere ‘of trust,
_concern and ‘confidence - the - student usually re-

sponds to this approach fStudents onlylspeakﬂ‘

when they want to._ o . ‘
" No clear affect on students attltudes as far as

:acomlng to classes.k

;‘The relatlonshlp between student and teacher ;s
—largely the respons1b111ty of the instructor - they

‘p must be w1lllng to be open, honest and concerned

for - the student.;

HInterreaotlon 1evel seems to constantly 1mprove.
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DISCUSSION

One lnterpretatlon,of the fall 1971 C

'“ev1dented by the obtained quantltatlve.anc

o £ thlS‘Studv,'ls that the core: exoerlencs
reallzed.the goals, hopes, and plans ‘of-tt
faculty. With some. exceptlons non—core s

"with core. students, tended to rate thelrac
better or more-valuable-_ . :

Core teacher ratlngs:and oommentS"of
to reflect ‘ary amblvalence or: dlssonance-w-
effectlveness,of ‘the core etperlence,' Wh:
_tlve ratings were: hlgher than their. s tuder
‘Same varlables,_thelr qualltatlve comments

more negative feellng.;wIt was_as“though-:
level, Wllllng to acknowledqe the deficier
experlence but at the»same time were unwi.
this feeling. &+ It was- asfthough the'lower

*,a loss. of. commltment ‘and’ personal 1nvestme

Interestlngly,r non—core faculty also tend
‘classes: more:D051tlvely than.thelr studoni
-explanatlon for. thls-flndlng is. that" there
dency for: all faoulty-to overestlmate, as
_the lmpact they'make on students,,espeCLa_
personal investment and need. to: defend whe
This' dlscrepancy‘ln perceptlons may . &aCCoOuur
occa51onal faculty: mldterm and end:of terr
dent grades'(feedback) 'do ‘not . substantlate
and expectatlons as to what has been the.s
1n'class. . : S . . : RIS

An alternatlve or addltlonal explana1
'faculty student: dlscrepancy is-the possil:
ﬁdents under— estlmated the value of the coa
erally.negatlveiand anx10us . reaction: to be
nowvel experlmental 51tuatlon.ﬁ Qualltatlve
students,also suggests ‘an: addltlonal inte:
‘student. responses can be . separated into  tv
One group of students Felt that the'core_c

to Wlthdrawn and 1ntroverted types, o he_
ease Anoa’ group 31tuatlon.and to encourage
student teacher.relatlonshﬂps.V However,ba

that the br:.l.ght, eagexr’’ student, the kind:

outspoken in a. oroup-SLtuatlon may . e s1on
by the: samegroup.f There is a genuine conc
dlverSLty of. student Vlews_and minimal cor
student body mawvw dampen:and serlously cur1

experience. The ‘gquantitative ratings of 1

cancelled each other out and resulted in
lower_ratlng“(compared‘WLth:core_faculty)



chore experlence,fas
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the'College Dlscovelyn_
,students, as comparedf
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Df thelr'classes*seem
Wlth regard to the
hlle'thelr quantlta—
lent ratings on the
1ts;ref1ected aimuch -
iifaculty were, on:onef
LenCLeSjof;thejcore -
vi1dling to guantify

=r?rat1ng mlght mlrrorﬂe/e”

—meni . aAn the/core-;
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=nts;ﬂ One pOSSLblef_,_
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_As a parallel 1nterpretatlon to core teacher reactlon to
‘their experiences, the tendency for non-core faculty as- com-
‘pared to core faculty to ratve’ their classes hlgher may not be
~related to an actual. dlfference but a functlon of the former
- feeling. that they, cerhaps;. were 1nvolved in somethlng far
»less s1gn1f1cant than the core faculty. ' L

‘ Whlle there was a trend for non core students to outrate
their ‘core’ ounterparts on seven of eleven varlables (two
' s1gn1flcantlv so) -the student ratlngs of one ‘of ‘the cores re-
flect a dlfferent and better experience: for ‘them- as comnnred
to the other core students -~ This. flndlng suggests tlL
sibly the 1nd1vrdual teacher makes ‘a greater contrlbutlun to
the ‘class- experlence than other important variables such as -
“the structure or phys1cal . or even psychologlcal characterls-:
txcs of the classroom 31tuatlon.- ‘ : :

 In terms. of class ratlngs on the eleven varlables from
highest to lowest the follow1ng order was obtalned.‘non core‘
‘faculty, core faculty, non-core students,;core students.

Flnally, 1t is 1mportant to note that the core experlence
‘tends to. stlmulate internal controls.r ‘Thus/, the ‘student feels
. he has more of an impact on his own:life" and the educatlonal _
‘iprocess. Hcoefully,}thls would eventually develop and enhanceﬁ
gresponslble educatlonal declslon maklng.h‘.-r o

SR Before statlng recommendatlons some comments on the
,aquestlonnalre and” thelr ~usage"is necessary., It was brought
~to the- attentlon of the' authors of - this ‘paper" that the- ques- .
tionnaire had seVeral faulty items. . The' ‘authors: fully ac~
. knowledge it's: llmltatlons and. shortcomlngs The wordlng of
some' questlons was poor,. amblguous, and" mlsleadlng 'For:.
example, on one- questlon non-core faculty were asked to com—~
‘pare- their experlence with' that’ of the core- W1thout prlor
experlence in" the ‘core.’ Whlle it is poss1ble to offer some
‘argument in defense, these wrlters feel ‘that the cr1t1c1sm
‘1s justlfled : SR

In addltlon, as- Wlth all self report measures the i
‘question of - honesty can’ always be raised. . .If: people feel
that answers to questlons can’ threaten personal and/or soc1al— |
‘economic securlty their: responses can be suspect. While it is

" not our opinion that this contributed s1gn1f1cantly, 1t 1s,_
'nevertheless, somethlng to be cons1dered. :



SUMMARY AND RECONM NDATIONS“_

Whlle on the one hand data suggests that the' core
~experience may have ylelded less than expecc?d rewards for
~the fall 1971 semester, we are left with. many alternatlve
.explanatlons fci'.the obtained results. Factors, among -
others, such as poss1ble student personality differences
-in . the core, faculty defen51veness and ambivalence with
zregard to thc concepts of the core and’ valldlty of-the -
4quest10nna1re and the responses it rendered, raise more
questions about the core rather than aid in evaluatlng the
‘prev10us eyperlence or the concept of the core itself.

Wlth these fLPleQb in mlnd ‘the follOW1ng recommendatlons
' are made.‘ :

1. The core should be contlnucd with much more

. attention given:to the. formatlon of core faculty
teams. Sucheaprocedure or process 1is necessary
to form teams that can work Logether eff1c1ently
,and harmonlously :

2. A method or prOtedure is,; necessary to select
“‘core students on personallty varlables e
‘”lntrovert extrovert types, as well as, expressed

'lnterest in the partlcular experlence

‘3.10r1entatlon programs are 1ecessary for both ‘
 students ‘and faculty as -to the ,goals and phil~
. osophy of the core before registration :in the
“core. The orientation for students. should also -

allow for an- alrlng of: 1ssues ‘and problems of"
‘experlmental programs . S0 that anx1ety in thls

- area can be effectlvely dealt with: before it
becomes an. lnterference in the process. For
'=faculty, the" orientation’ program should be' a
'beglnnlng toWard creatlnq an atmosphere’in the
‘program’in. which all feel they are contrlbutlng
-51gnlf1cantly. e IS :

‘4.*The dlscrepancy between faculty—student perceptlons
~.of the impact .of. the class" experlence could :probably
‘be best dealt. with by openlng discussion: period-
‘-1cally in the classroom- between students and teacher -
- so that. their perceptlons could. be more in"line or

congruent with reality. Perhaps, the truth lies
‘somewhere"between thelr two dlscrepant perceptlons.

S.TPossibly}isome process. other than one of. self
"~ selection should be a. ‘guide to the original pool
(pre~team formation) of " ‘probable core teachers.. .
As with other thlngs,‘people are not equally pre—
pared pro£e581onally ox personally for a core ‘
‘ experlence _ L




Appendix A

Lo Questionnaires
' Core Student Quectlonnalre

©

u01rcle one of the numbers 1 - 5 indicati ng the strength or

Weakness of your agreement w1th the question.

1.
5

,very little
“very much -

o

GenerailY‘speaking-de yQu;like the core?
1 23 4. s |

Why?“

Do you feel your courses are relevant?

uWhy?:‘n

-;Does~the'Structuretdf the core help you to{meetndtherfstudents?f

12 3.4 5

How?

_‘Has the core helped you to pinpoint areas in which you are P
~hav1ng dlfflculty such as poor study skllls,‘etc.. b

12 3 g s

._How~has[it*done]this§

; ‘Has the core. affected your 1ncllnatlon to speak out ln a
;flgroup SLtuatlon°eV’ e T T SR

1203 a5




5.

(2)

f(continued) ' e T o o .

In what way?

Have: you part1c1patec more ‘in class dlSCUS510n here than 1p
ngh chool° ‘ : ‘ _

‘i' 2 3h‘4“5,

. Has the ccre‘affected your attitudes about'coming'to class?

1 2-3 4 5

How?

ttDo you thlnk that belng in the core affects your de51re andf_
'(exc1tement about learnlng° : : : SR

':Has the core affected the way in: whlch students relate to

teacher and teacher to student’ S

. In what way?

|




10.

11.

j 13‘.'.

7f14:

 ‘Infgéﬁérdi;:Whétféréﬁthéfdisadvahﬁageé?  f __:

x3)

‘Do‘y0u feel that others in your class thlnk you have

important things to say?

1.2 3 4 5

How do you know?

HaS‘the core affected your‘confidende in a‘grOupgsituatipn?”

1 2 3 4 5

-Has the Core arfected your confldence 1n relatlng to the
”Opp051te sex? - - ' |

12 3.4 5

Iﬁigéneral} Whatha£éfthé édvéntégé5]6f the5éoré?79‘




(1) Circle one of the numbers‘l—S indicating the strength or

Non-Core - | S -
 Student Questionnaire -

weakness of your agreement with the question.

|

1
5

1.

'very li£ﬁle‘

very much

Génerally‘spegking, do ydu like being a SEudentja£ SICC?

) 273 4 5

Why?

fWhy?“ -

. Do you feel your courses are rézavant?

12 3 45

Does*thé structure"ofthe:CIaésﬁﬁélp~you tofmeetmother._'

~ students? - -

~ ryou are having

. How?

~.Have_YOﬁr_cdutses'helpEd'youﬂ@»pinpointareashinwhich_
difficulty such as dervstudygskills,jetg;Vl@,

123 45

" How has it done this? -




‘Have your courses ‘affected your 1ncllnatlon to speak out
in'a group 51tuatlon°

12 3 4 5

In what way?

Have you part1c1pated more ln class dlscuSSLOn than in

ngh School9

1 2 3 4 5

“Haue your courses affeCted‘yourAattitudeSTabout'comingrtocClass?l‘ﬁ\‘

12 34 5

“How?

| ”Do you thlnk that your courses affect your desrre and exc1tement°‘f;

l 2 3 4 5

huHave your ‘courses affected the ways 1n Whlch students relate
"to teachers and teachers to students o :

1 2 3 54  é7f"ﬂ£ﬁf5‘

- fIn_uhatwway?_Y




10.

11.

12,

(3)

Do you feel that others in your-class think you have

important things to say?

1 2 3 4 5

“How do you know?

Have your courses affected your confidence in a group situation?

1 2 3 4 5

Have your courses affected your donfidencé in.relating to the

‘Opp051te sex°

‘1 2 3 45




Non-Core Faculty Ouestionnaire

‘CJrcle one of the numbers 1l- 5 1ndlcat1ng the strength or veakness
‘of your agreement with the quest1on

1= Tery.little 5 = very much | - L "/
2. As compared to the core, does the structure of your courses g
. create a meanlngful educatlonal experience? '
1.2 3 .4 5

wWhy?

3. Does the non-core structure of classes ‘have an 1mpact on .
istudents 1nterpersonal relatlonshlps

12 3 4 5
How?a

4. Has the non-core structure of classes helped to plnp01nt the
educatlonal def1c1enc1es of students’

“‘How haslitidOne‘this?,s

5, Has. the non—core structure of classes affected students in-"
‘V'cllnatlon to speak out 1n class°‘[ : S

| InfwhatfwaY?‘

-7;vDo you flnd that non- core classes affect student attltudes |
-‘-about comlng to class°

. How? :
,~“8,‘Hownwould_yQurrate your‘studentSllmotiuatioadtoflearn?ru_

f3_ 45




10.

11.

12,

-2~ R

Have the non-gcore structure of classes affected tradltlonal

student-faculty relatlonshlps°

1 2 3 4 5

In what’way?

_Do you rlnd that students in the non-core classes are‘

affectlng each other to a great extent7

1.2 3 4 7‘5 -

~ How do_youlknoW?f

‘Has the non core class st ructure dffected the students“

confldence 1n a group s1tuatlon°

1 2 3 4 5

Has the non-core class structure affected the studentsf

confldence 1n relatlng to the oppos1te sex?f

12 3 4 s




f‘Clrcle one of the numberq 1 5, 1ndlcat1ng the strangth or weakness
_of your agrecment with the questlon. ‘. : B

12 3405

How? - .

. Has the core had an impact on students interpersonal relationships?
How?.

_ Has the core helped to plnp01nt the educatlonal def1c1enc1es of
.*students’> L : ‘ SR ‘

12 3405

fHasjﬁheL¢¢r¢ affeCtéd §tuden£féfiﬁcliﬁafidnﬁtofSpéak 6ﬁtfih:cIQSS?:7

© In what way?

Core Faculty Questlunndlre

1= verywllttle S 5= very!much

Génerally spedking, how do you feel about the core?

Will the core create a meaningful education experience?

123 4 5

‘;HasfthéﬁéOfeféffééted‘stﬁdéﬁt attitudé;about?édming~to class? -

Hééifhéqcofé”éffebﬁeafﬁhéTSfﬁdepﬁs moti?afibﬁﬁtbiyéérﬁ?Q ‘1  “ﬂ??””



10.

11.

12.

13.

-2
Has the core affected traditional student-faculty relationships?
1 2 3 4 5

In what way?

Do you find that studpnts in the core are affecting sach other
to a‘great extent? ‘

1l 2 3 4 5

How do'you‘know?

Has the core affected the students confidence in a group situation?
1.2 3 4°5

Has the core affected the students confldence in relating to the
opp051te sex?

In general, what are the advantages of the core?

'In general, what a;e;thé diéadvantages'of the core?




L.

;.

Internal-External Locus of Control | ' -

Children get into troable because their parents punish
then too much. :

The trouble with most children nowadays is that their

parents,;are too easy ’1tn them.

Many of, the unhar
1
CX e

ppy things in people's lives are partly
due to bad 1u ’ :

_People's misfortunes result from the mistakes they make.’

One of the major reasons why we have wars: is beccause
people don t take enough interest 'in pollthS-

There will alwavs be wars, no matter how hard people

try to prcvent them. | | .

In the long run people ge the‘respect they deserve in

this world.

Unfortunately, an individual's orth often pasSes un-
recognlzed no matter how hard he trles.

The idea that teachers are unfair to students i-s nonsense.

-

Most students donft‘reaiiZe‘the extent to which thelr

gradcs are 'in rluenccd‘bv”accidnn“al hanoenlnﬂs = .

 W1thout the rlght breaks one - cannot be an exfectlve 1eader.ﬁ

’Caoaole oeoole who Lall to beco e leaders have not taken‘

advantage of- their ooportunltles.

'No matter how hard you try some oeoole just dcﬂ t llke you.‘j

_Peoole who: can't cet oth ers to llke them don t understand
how' to get aanq v1th otners.

-.He*edlty nlavs the major role ‘in: determlnlng cne s Dersonalltv.t

tIt is ono s exgerlencea-ln llfe whlch determlne wbat they reLA
"llke., ' , y :

 I have often round that wha* 15 g01ng to Lap n w1ll happen.if

H”Trustlng to fate ha" never’ *urnad out as: well for me as mak—T””””“‘*
’V;lng a dec1510n to take a dc tuite course or actlon.f- L
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Becoming a success is a matter of hard work, luck has
little or nothing to.do with it. ‘

Getting a good job depends mainly.on being in the right place
at the right time.

The average c1tlzen can have an influence in government

-dec1s1ons. : .

This world is run by the few peoole in power, and there is
not much the little guy can do about it.

When I make plans, I am almost certain that I can make them
work.

It is not always'wise‘to plan too far ahead because many:
~things turn out to be a matter of good or bad fortune anyhow.

There are certain people‘who are just no good.
There is some good in everybody.

In my case getting what I want has llttle or nothing to do
with luck. : : '

Many times we might just as well dtc1de what to do’by flip—

ping a coin.

Who gets_to be the boss often depends on who was lucky
enough to be in the right place first.

Gettlng people to do the rlght thing’ deoends;upon‘ability,
luck has llttle or nothlng to do with it. o ‘

;As far as WOlld affalrs ‘are concerned most of us are the

*yv1ct1ms of forces we can nelther understand nor control

fo taklng an actlve part in Dolltlcal and soclal affalrs the
-.people can control world events.‘ ' : ‘ ‘

Most people don't reallze the extent to whlch thelr lﬂves

‘are controlled bv acc1dental happenlngs.,

-

Therefreally~1s no‘such thlng as “luck

';One should always De w;lllng to admlt mlstakes.,

@It 1s usually best to cover up one S, mlstakes.;”

togusﬁare;halance

N

MIt 1s haro to Lnow whether or not a person really llkes you.;jqfu

f’Ho: many frlends you have depends up0n how‘nlce a person youf:,rt




Most. of the tlme I can‘t understand why pollt1c1ans bOhave

-3
With enough effort we can wipe out political corruption.

It is difficult for pcople to have nuch control over the
things pOllLlClanS do in office.

Sometimes I can't understand how teachers arrive at the
rades they give. ' .

There is a direct connection bztween how hard I study and
the grades I get. '

A good leader expects peopie o decide for themselves what
they should do.’

A good leader makes it clear £o everybody what their Jjob are.

Many times I feel that I ‘have. 1little influence over ‘the
things that happen to me.

It is 1mp0551ble for me to belleve that chance or luck plays
an important role in my llfe. :

People are lonely because they don't try to be friendly.

Therc's not muoh use in trying too hard to please people, if
they llke you, they llke you.

‘There is too much emphasis on athletics in high school.

" Team spofts are an excellent way to build character.

What happens to me is my own domng.

'Sometlmes I feel Lhat I don't have . enough control over Lhe
;dlrectlon my llfe it taklng. T :

the way thoy do.

In the long run the oeonle are resoon51ble for bad governwent
on a. natlonal as. well as on a local level




Appendix B

Core Sections and Schedules

Core Curriculum A B Core Curriculum B

History 29 AC : English 11 DE

- speech 1 DE : Speech 1 FH2

 EngliSh‘ll BCE - Sociology 5 BCE

Math 15 GH | . Math 15 JK1

XFARBFE ‘ XF4EF1

Core Curriculum C Core_Curriculum D
Economics 1 PS A : English 11 GHK _
English 11 NQ © ‘Speech 1 FH1 ‘ .
Speech 1 M - Math 5 NQ , '
Math 15 JK2 Government 1 JK

XF4EF2 ‘ . XF4IM




